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Introduction  

At Simonside the teaching and learning, achievement, attitudes and well-being of our children are important. We encourage and support all our 

children to achieve the highest possible standards.  

A number of our children have particular learning and assessment requirements which are linked to their progress in EAL. We are very aware 

that some children may have particular life experiences, including trauma or little or no previous school experiences which may impact on their 

learning. We will respond with sensitivity to these experiences as we meet their particular needs.  

Children who are learning EAL have similar skills and knowledge to monolingual English-speaking children and may be particularly proficient in 

their first language. Their ability to participate in the full curriculum may be in advance of their communicative/ communication skills in English’.  

  

UN convention on the Rights of the Child.  

This policy reflects the principles of equality, dignity, respect, non-discrimination and participation. At Simonside, we recognise achievement in 

putting the UN Convention on the Rights of the Child at the heart of our practice to improve well-being and help all children realize their potential. 

Children’s rights are learned, taught, practiced, respected, protected and promoted in our school.  

Aims and Objectives  

The aim of this policy is to help ensure that we meet the full range of needs of those children who are learning English as an additional language.  

This policy is in line with the requirements of the Race Relations Act 1976, Race Relations (Amendment) Act 2000 – RR(A)A and Equalities Duty 

Act 2010.  

https://www.unicef.org.uk/rights-respecting-schools


 

 

Key Principles of Additional Language Acquisition  

• EAL pupils are entitled to the full National Curriculum Programmes of study and all their teachers have a responsibility for teaching English as well as 

other subject content.  

• Access to learning requires attention to words and meanings embodied in each curriculum area. Meanings and understanding cannot be assumed but 

must be made explicit.   

• Language is central to our identity. Therefore, the home languages of all pupils and staff should be recognised and valued. Pupils should be 

encouraged to maintain their home language so that they can make links between their languages and acquire English more easily. At school 

language links should be encouraged wherever possible.   

• Knowledge and skills developed in learning the first language aid the acquisition of additional languages.  

• Although many pupils acquire the ability to communicate socially on a day to day basis in English quite quickly, the level of language needed for 

academic study is much deeper and more detailed, and can require continuing support for up to seven years or longer in some cases. (Cummins, 1980 

ref BICS & CALP).  

• Language develops best when used in purposeful contexts across the curriculum.  

• The language demands of learning tasks need to be identified and included in planning.  

• ALL school staff play a crucial role in modelling uses of language.  

• A clear distinction should be made between EAL and Special Educational Needs.  

  

 

 

 

 

 

 

 

 

 

 

 

 



What We Do   Why We Do It   How We Do It   Expected Impact/Outcomes  

Induction for International 

New Arrivals   

 

 

 

 

 

 

 To gain a holistic picture of 

the child and their family. 

 To inform the assessment 

process. 

 To settle and welcome the 

child and family. 

 To set up a communication 

plan between home and 

school. 

 To inform parents about the 

English Education System 

and give family guidance on 

how best to support their 

child’s learning. 

  

  

  

 

  

  

 

 Initial parental meetings with 

Head Teacher with support from 

N.E.S.T or Interpreter Service 

where appropriate.   

 Tour of the school  

 Information is collected on 

language background and 

previous education.  

 Initial background information on 

child is given to class teacher 

(shared on CPOMS and teacher 

alerted) at the earliest 

opportunity.  

 Parents receive a school 

induction pack with related 

preparatory activities to cue 

them into new school 

environment and key vocabulary.  

 Parents receive an advice 

factsheet indicating how they 

can support their child to 

become bilingual.  

 We recognise that some early 

bilingual new arrivals may go 

through an extended ‘silent 

period’. This is a natural part of 

the language learning process. 

 

 

 

 

 Parents will have a better 

understanding of the 

school system and how 

best to support their child’s 

learning. 

 Communication plan for 

parents will be established 

with key member of staff 

that encourages regular 

home-school liaison. 

 Individual pupil needs are 

identified. 

 Appropriate 

support/intervention 

organised for pupil. 

 Teachers have a more 

holistic picture of the pupil 

and are better able to 

establish a rapport that 

enables language 

learning. 

 Early bilinguals feel settled 

quickly and are motivated 

to learn language in a 

stress free environment 



Teaching and Learning 

meets the needs of 

International New Arrivals, 

intermediate and advanced 

EAL learners.   

  

   To ensure that we meet the 

full range of needs of those 

children who are learning 

EAL.    

 To ensure that all EAL 

learners have full access to 

the National Curriculum.  

 To ensure that EAL learners 

have the opportunity to 

develop knowledge, 

understanding, skills and 

attitudes that are necessary 

for their self-fulfilment and 

development as responsible  

 

 

  

  

  

  

  

  

  

  

  

 Classroom activities have clear 

language and learning objectives 

and use appropriate materials 

and support to enable pupils to 

participate and make progress in 

lessons.   

 Learning objectives are 

achievable. 

 EAL pupil placed in appropriate 

groupings and work is cognitively 

challenging.  

 EAL pupil is seated next to peers 

with good model English.  

 Enhanced opportunities are 

provided for speaking and 

listening e.g. talk partners, buddy 

system, pre-teaching with 

support staff  

 Additional visual support is 

provided, e.g. key words, 

pictures, and use of gesture.  

 Additional verbal support is 

provided e.g. repetition, 

modelling, speaking slowly, 

mental rehearsal time 

collaborative activities that 

involve purposeful talk and 

support active participation  

 Scaffolding is provided for 

language learning linked to 

writing e.g. talk frames, writing 

frames.  

 Encouragement of independent 

vocabulary and language 

 

 

 

 

 

 Provision is tailored to 

meet the needs of 

individual EAL learners and 

all children make progress 

to their full potential. 

 Appropriate scaffolding 

resources and strategies 

are in place so pupils can 

access curriculum 

content.  

 EAL pupils develop better 

learner autonomy through 

pupil centred approaches. 

 Mainstream classroom 

teacher feel prepared and 

confident to teach 

language through 

curriculum content. 

 Increased classroom 

interaction develops 

language skills for all 

pupils.  



acquisition through individual 

word books.  

Assessment and Monitoring 

of provision for EAL learners  

 

 

 To ensure that EAL learners 

are making expected levels 

of progress and that 

intervention/provision is 

having an impact.  

 To ensure that EAL learners 

have the appropriate 

provision for their learning 

needs. 

   Baseline/Initial Language 

Assessments.   

 Regular monitoring using DfE 

language proficiency codes.   

 Knowledge organisers  shared 

with parents who can cover key 

concepts in the first language   

 Assessment for learning 

strategies e.g. success criteria, 

oral sampling, pupil 

conferencing etc.   

 Language targets shared with 

parents who can support first 

language learning at home.  

 

  

 Summative assessment in 

place to measure EAL 

progress of early stage 

EAL learners termly and 

measure EAL progress 

relative to other EAL 

pupils.  

 Formative assessment 

practices in place that 

focus on language in the 

curriculum which are pupil 

centred and promote 

learning autonomy.  

 All EAL learners make 

expected levels of 

progress. Where an EAL 

learner is not making 

expected levels of 

progress, a further 

investigation is required 

involving SENCO and 

possible informal first 

language assessments  

 Parents are engaged and 

involved with their child’s 

education.  



 

This policy was ratified:     

  

  

September 2023  

And will be reviewed:     September 2024  

Effective Inclusion and Home 

School Links  

 All pupils need to safe, accepted and 

valued in order to learn.  For pupils 

who are learning EAL, this includes 

recognising and valuing their home 

background. As a school we are 

aware that 

bilingualism/multilingualism is a 

strength and that EAL pupils and 

families have a valuable contribution 

to make.  

   Teacher to talk to the class 

about the new child’s country of 

origin. Help other children to 

understand the needs of the 

INA and that their language is 

as valuable as English. 

 Teacher to teach class a key 

word (i.e greeting) in the 

language of INA.  

 Designated EAL parent 

Governor and EAL Coordinator 

as key people in school for EAL 

families.  

 Displays within school reflect 

ethnic and language diversity.  

 Multi-cultural days and weeks 

within school (i.e. Global 

Citizenship Week, Language of 

the Month, Black History month, 

World Children’s day and 

Refugee Week)  

 Parents are invited in to 

assemblies and celebrations  

 Important letters translated.  

 Multi-agency work involving 

NEST and WERS particularly 

when interpreters are needed.  

 

   Parents feel welcomed and 

are more confident to 

approach school. 

 All children value 

different cultures and 

different languages and 

these are actively 

celebrated within school.   



   

  

 

 


